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Using elements from
Multiage Classes
to help a teacher 

in a 4/5 split-class 
become student-centered in a 

curriculum-centered environment.
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“Begin With the End In Mind”“Begin With the End In Mind”

Steven CoveySteven Covey



BackgroundBackground

A teacher of a 4/5 split class approached me to 
express frustration and concern over how to teach 
the social studies program.

This teacher had 3 years experience teaching grade 5 
but was asked to take the split-class because it was 
‘her turn”. 

A new grade 4 social studies curriculum complicated 
things for this teacher making classroom 
management very difficult for her.
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Some of the FrustrationsSome of the Frustrations
Students had wide range of abilities but many were 
independent workers
Students seemed to be a tactile - kinesthetic learners
Many of the students were new to our school and did not 
seem to work well in groups
Classroom management issues while teacher tried to teach 
each grade separately
Teacher found it difficult juggling two curriculum topics
Discipline problems were starting to surface
Parents were starting to complain
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Current teaching methodsCurrent teaching methods

Notes on the overhead for grade 4 while 
teacher worked with grade 5 in their 
textbooks.
Teacher would then repeat the process and 
reverse the grades.

Notes on the overhead for grade 4 while 
teacher worked with grade 5 in their 
textbooks.
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reverse the grades.



The Multiage Approach 
to the Rescue!

The Multiage Approach 
to the Rescue!

After observing the teacher in the classroom, we met to 
discuss the issues and possible solutions.  



The Multiage Approach 
to the Rescue!

The Multiage Approach 
to the Rescue!

We talked about not seeing the children as grade 4 students 
and grade 5 students but as learners. We looked at the kinds 
of learners in her class and what teaching methods would be 
the best fit for her class. 



The Multiage Approach 
to the Rescue!

The Multiage Approach 
to the Rescue!

I showed her some of the video clips of  Williston Central and 
we brainstormed what approaches we could use from the 
video to assist in her class.



Step 1 Brainstorm Solutions Step 1 Brainstorm Solutions 
Problems

Wide range of abilities
Tactile-kinesthetic
learners
Group work
Classroom management 
issues
Discipline problems
Teaching 2 curriculums
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Peer groupings
Provide more hands-on 
activities, less seat work
Teach co-operative group 
work skills
Practice routines and 
transitions
Use the Inquiry Method
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EUREKA!EUREKA!



Step 2 
Working Smarter, not Harder

Step 2 
Working Smarter, not Harder

We looked at the social curriculum for both Grade 
4 and 5 and compared the outcomes for each.
The teacher noted the  similarities in outcomes for 
both grades
We discussed teaching the skills so students can 
apply them in the research  project on their topic 
on regions.
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Grade 4 S o cial  S t ud ies  
Reg on s  o f Alberta  

Grade 5 S o cial  S t ud ies  
Regi on s  o f Ca na da  

 
G e n e r al  Ou tco m e   
S t u de n t s  w i l l  d em o n st r a t e  a n  u nder s t a nding  a nd 
a p prec i a t io n  o f  h ow  el e me n ts  o f  ph ysi c a l 
ge o g ra ph y ,  c l im a t e ,  g e o l o gy a nd pa l e o n t o l og y  
are  i n t eg r a l  to th e  la n d sc ap e s a nd e n v i ron m e n t  
o f  A lbe rt a .   
 

G e n e r al  Ou tco m e   
S t u de n t s  w i l l  d em o n st r a t e  a n  u nder s t a nding  a nd 
a p prec i a t io n  o f  h ow t h e  ph ysi c a l  geog ra ph y  a nd  
n a t ur a l r e s ou rc es o f  C an ad a a f fe ct th e  q ual i t y  o f  
l if e  o f  al l  C an adi a n s.   
 

   K n o w l e d ge  a n d  Un d e r st a n d in g  
 

   K n o w l e d ge  a n d  Un d e r st a n d in g  
 

S t u d e n ts  will :   
4 .1. 2  ex amin e ,  c ri t ic all y,  t h e  p h ys ic a l  
ge ogr a phy  of  A l b erta  by  e x p lor in g  a nd  
r e f l ec tin g  up o n  t h e   
fo ll o win g  q u e s tion s  a n d i s su es :   
 

S t u d e n ts  will :   
5 .1. 2  ex amin e ,  c ri t ic all y,  t h e  p h ys ic a l  
ge ogr a phy  of Can a da  by  e x p lor i n g  a n d  
r e f l ec tin g  up o n  t h e   
fo ll o win g  q u e s tion s  a n d i s su es :   
 

•  W h e re  is  Albe r t a  loc a t ed  in  r e l a ti o n to the  
o t h er  p ro vinc e s  a n d  t er r ito ri es o f  Can ada ?  
( LPP )   
 

•  W h a t  a re th e  di ffer e nc e s a nd  s i mil a r i ti es 
a mo n g  t h e  g e og ra p h ic a l r egi o n s o f  Can ada ?  
( LPP )   
 

•  W h a t  a re th e  maj o r  g e og ra p h i c a l a nd n a t ur a l 
v eg e t a ti on  r egi o n s, l a n df or m s a nd  bodi e s  o f   
w ate r  i n  Alb e r t a  ( e .g .,  p r a i r ie r egi o n ,  fo r e s t s,  
r iv e r s, ho o do o s,  Ro ck y  M o u n tai n s, o i l  s a n d s) ?  
( LPP )   
 

•  W h a t  a re th e  maj o r  g e og ra p h i c a l r egi o n s,  
l a nd fo r ms  a nd  bo d ies  o f  w at e r  in Can ad a? ( LPP )   
•  H ow  d o  la n dfo r m s,  b odi e s  o f  w at e r  a n d n a t ur a l 
r e s our c es a f fe ct th e  q ual i t y  o f  l ife  in  
C an ada ? ( LPP )   
 

•  W h a t  a re th e  fa cto r s  t h a t  d et e r min e  cl im a t e  i n  
t h e  di ve rs e r eg io n s o f  A lbe rt a  (e .g ., l a t i t u d e,   
m o u nt a i n s)?  ( LPP )   
 

•  H ow hav e  n a t ur a l  d i s a ste r s a nd  s ever e  we at h e r  
bee n  pa r t  of  Can ad a Õs ph ysi c a l  g e o g ra ph y?   
( LPP ,  T C C)  
•  W h a t  a re th e  fa cto r s  t h a t  d et e r min e  cl im a t e  i n  
t h e  di ve rs e  g e og ra p h ic a l r egi o n s o f  Ca n ad a   
(e .g ., l a t i t u de ,  w a te r ,  m o u nt a i n s)?  ( LPP )   
 

•  W h a t  a re th e  s i gn i f i c a n t  n a t ur a l r e s ou rc es  in  
Albe rt a ,  a n d  w here ar e  they  loc at e d (e .g .,  
mineral  d ep os i t s, coal,  n a t ur a l  gas  a nd o i l, 
f or e s t s)?  ( E R,  L P P)   
 

•  H ow  is  t he  g e og ra p h i c a l r egi o n  they  l ive  i n  
d i f f er e n t  f rom  o the r  r egi o n s o f  Can ad a? ( LPP )   
 
 

•  H ow  are  Albe rta Õs p ro vin c i a l p ar k s a nd 
prot e c t e d are as a nd  th e  n a ti o nal  p ar k s  in  
Albe rt a  i mporta n t  to  the  su st a in ab i l i t y  o f  
Albe rt a Õs n a t ur a l e n vir onment?  ( ER,  LPP )   
 

•  H ow  are  C an ad a Õs n a t io n a l p ar k s a nd  
prot e c t e d are as  i mporta n t  to  the  su st a in ab i l i t y  
o f  Can ad a Õs n a t ur a l e n vir onment?  ( ER,  LPP )   
 

 

A Comparison of Grade 4 and 5 Social Studies

Lots 
of 

overlap!



� ge n er a te  o r igin a l id e as and  s tr a te g ie s  i n  indi v idu a l 
and group a c ti v i t i e s  an d  s e ek  r e sponses to inquir i es 
from various  author it ie s  through  e l e ctron i c me d ia   
 

•  ex a m in e  di ve rs e p e r spe c tiv e s r eg a r d ing  an  
issu e  p r es e n t e d  in  the  m edi a   ide n ti fy  a nd  
di s t i n gui sh  p oi n t s  o f  v i e w  e x pr ess e d  in  
el e ctro nic  s o ur c es on  a  pa r ti cula r  to pic  
 

•  u se  t he  sc al e on  m a p s of  Alb e r t a  to  d e t er mine  
t h e  d i stanc e  b e twe en  pl a c es   
 

•  u se  t he  sc al e on  m a p s a n d  glob e s  to  d e t er mine  
t h e  d i stanc e  b e twe en  pl a c es   
 

•  co n st ru ct  grap h s,  t abl e s , ch ar ts  a n d m a p s  to  
i nter pr e t  in for m a t io n  
 

•  co n st ru ct m a p s,  di a g ra m s a nd ch ar ts  to  displ a y  
ge o g ra p h ic  i nfor m a ti on   
 

•  u se  ca rdi n a l a nd  i nter m edi a te  di re c ti o n s  to  
l oc at e  p l ac es on m a p s a nd  glob e s   
 

•  u se  ca rdi n a l a nd  i nter m edi a te  di re c ti o n s a nd 
s im p le  gr id s  to  loc ate  p lac es o n  ma p s a nd  g lobes   
 

•  i de n ti f y th e  loc a ti on  o f  s ou rc es o f  
non ren ew a ble  r e s our c es (e .g., f ossil  fue l s , 
minera ls )  
 

•  u se  l a t i t u d e  a n d  lo ng i t u de  to  d e t er mine th e  
a b so lute loc a t io n  of p lac es  in Can ad a o n  ma p s 
a nd  g lobes    
 

� use  gr a p hi c  org a n i ze r s, suc h  as  min d  
ma p p i n g /we b b ing, fl o wcha r t i ng  a n d  o u t l i n in g ,  
t o  p r e se n t  c o n n e c t i o n s  a m on g  ide as  a n d  
in f or m a t i o n  in  a  p r o bl e m - s o l v i ng  e n v i r o n m e n t   
 

� u se  gr a p h i c  o rg a n i z e r s,  s u ch a s mi nd 
m ap pi ng /w e b b i n g , f l ow cha r ti n g a nd o ut l i n i ng ,  
t o  p r es e n t  con ne c t io n s  b e twe e n  ideas  a nd 
i n for m a ti on  i n  a  pr obl em - s o lvi ng e n v i ron m e n t   
 g e ner a te  a l ter n a t iv e  s o luti o ns  to  problem s  b y u si n g  
tec h nolog y t o  f a ci li t a t e t h e  pr oc es s   
 

4 . S.5  d e mons tr a te  s k i l l s  of co o p erati o n,  
c o n fl ict  resolutio n  a n d  c on se n s u s  
b ui l din g:   
•  d em o n st r ate  a n  awa ren ess o f t h e  s kills r e q u ired  
f o r  compro m is e a nd c o ns e ns u s bui ld ing     
 

5 . S.5  d e mons tr a te  s k i l l s  of co o p erati o n,  
c o n fl ict  resolutio n  a n d  c on se n s u s   
b ui l din g :   
� d et er mine  w he n  a  d e ci s i o n  ne e d s  to  b e m ad e  in  
dea l ing w i th  p r obl e m s a nd  i ss u e s   
 

•  wo r k  c ol l a b or a t i v e l y  w i th  othe r s  to  com pl e t e  
a  g r o up  t a sk ,  share  i nfor m a ti on  co ll e ct ed  f rom  
el e ctro nic  s our c es  to  a d d  t o  a  g r o up  t a sk  
 

•  c ollab or ate  w i t h  o th e r s  to  ap p l y  st r at egies  f o r  
dec is i o n  m a k i n g a nd pr obl em  s o l v i n g   
•  sele ct  a n d  u se  t e chn o l o gy  to  ass i st  in  pr obl em  
so l v i ng   
 

 

Grade 4                             Grade 5 



Step 3 Design BackwardsStep 3 Design Backwards

Stage 1 Desired Results
Establish the Enduring Understandings of 
the unit 
What are the Essential Understandings?

Stage 1 Desired Results
Establish the Enduring Understandings of 
the unit 
What are the Essential Understandings?

What do we want 
the learners 

to know?
What is 

the “Big Idea”
of the unit?



Stage 1 Desired Results 
Enduring Understanding(s): 
 
Students will understand thatÉ  
� Canada and Alberta are divided into 
distinct geographical regions. 
� factors such as latitute and mountains can 
affect the climate in certain regions. 
� Canada and Alberta make use of their 
natural resources. 
� Provincial and National Parks are 
important to the sustainability of the 
natural environment. 
� geography and natural resources 
determine the establishment of 
communities. 

Essential Question(s): 
� What are the different geographic regions of 
Alberta and Canada? 
� What are the major landforms and bodies of 
water in the regions? 
� What factors determine the climate and natural 
resources in the regions? 
� How does geography and natural resources 
determine the establishment of communities? 
� What factors affect the quality of life in the 
regions?  

 



Step 4 Establish CriteriaStep 4 Establish Criteria

What are the GLOs (General Learner 
Outcomes?
What are the SLOs (Specific Learner 
Outcomes?)

What are the GLOs (General Learner 
Outcomes?
What are the SLOs (Specific Learner 
Outcomes?)

How are we
going to 

help the learners 
acquire 

these outcomes?



Students will be able to É . 
� work cooperatively with peers in research groups 
� use scale on maps to determine distances 
� construct and interpret a political, economic and a relief map 
� use cardinal directions to locate places on a map 
� use research skills to locate information about their regions 
� prepare a museum exhibit 
� prepare a 2-3 min presentation about their exhibit 
� use graphic organizers such as Inspiration to organization outlines 
� use data management charts to organize climate charts 

Specific Learner Outcomes



Step 5
Design Assessment Tools

Step 5
Design Assessment Tools

What 
will give us 

the best 
evidence 

of learning?



Step 5
We Designed Our Rubric

Step 5
We Designed Our Rubric

That Was
Easy!!



               

              Leve l  
 

 

C r ite r ia               

 

4  
E x ce ll ent  

 

 

3  
Pr o f icient  

 

2  
Adequate  

 

1  
Li m ited  *  

 

Insu ff icient  / 

B lan k  *  

 
• Explain s  e le m en t s 
of phys ical 
geography in t h e 
region  

 

Provides  a 
com p re h en s iv e 
expla n a t ion 
e le m ent s  of 
physi c al 
geography in  the 
region  
 

Provides  a 
thorough  
expla n a t ion 
e le m ent s  of 
physi c al  g eography 
in th e  r egion  
 

Prov ides  a  ba s ic  
expla n a t ion 
e l e m ent s  of 
physi c al  g eography 
in th e  r egion  
 

Provides  a 
sketchy  
expla n a t ion 
e le m ent s  of 
physi c al  g eography 
in th e  r egion  
 
 

No score is awarded  
becau se  there  is  
insufficient evidence  
of student 
performan ce  based  o n  
the requirements  of  
the assessment task.  
 
 

 
• Explain how  
e le m en t s  o f 
physica l  geography 
aff e c t  t h e land   

 

Provides  a 
com p re h en s iv e 
descri p tio n  of 
how e l eme n ts  of 
physi c al 
geography a ffe ct 
the  land   
 

Provides  a 
thorough  
descri p tio n  of 
how e l eme n ts  of 
physi c al  g eography 
a f fe c t  t h e  l and   
 

Provides  a  ba s ic 
descri p tio n  of 
how e leme n ts  of 
physi c al  g eography 
a f fe c t  t h e  l and   
 

Provides  a 
sketch y 
descri p tio n  of 
how e l eme n ts  of 
physi c al  g eography 
a f fe c t  t h e  l and   
 

No score is awarded  
becau se  there  is  
insufficient evidence  
of stude nt 
performan ce  based  o n  
the requirements of  
the assessment task.  
 
 

 
• Explain how  
e le m en t s  o f 
physica l  geography 
aff e c t   
develop m en t  of   
the  r egions  

 

Provides  a 
com p re h en s iv e 
descri p tio n  of 
how e l eme n ts  of 
physi c al 
geography a ffe ct  
developme n t o f   
the  re gio n s   

Provides  a 
thorough  
descri p tio n  of 
how e l eme n ts  of 
physi c al  g eography 
a f fe c t   
developme n t o f   
the  regio n s   

Provides  a  ba s ic 
descri p tio n  of 
how e leme n ts  of 
physi c al  g eography 
a f fe c t   
developme n t o f   
the  regio n s   

Provides  a 
sketch y 
descri p tio n  of 
how e l eme n ts  of 
physi c al  g eography 
a f fe c t   
developme n t o f   
the  regio n s   

No score is awarded  
becau se  there  is  
insufficient evidence  
of student 
performan ce  based  o n  
the requirements of  
the assessment task.  
 
 

 
• D raws 
con c lu s ions   

Draws  and 
supports  
in s ightful  
c onclu s ions 
based on  
informa t ion 
col le ct ed.  

Draws  and 
supports log ica l 
conclu s ions 
based on  
informa t ion 
col le ct ed.  

Draws  and 
supports  
si m p l ist ic 
conclu s ions 
based on  
informa t ion 
col le ct ed.  
 

Draws  
unsuppor t ed  
conclu s ions.  

 

 
• C o mm u n icate s 
info r mation   

 

Comm u n ic a tes 
informa t ion in  a  
com p e l ling 
manner  to 
engage  the 
audie n ce  

Commu n ic a tes 
informa t ion in  a  
purpo s efu l 
manner  to 
int e res t  th e 
audie n ce.  

Commu n ic a tes 
informa t ion in  a  
straightforwa r d 
manner  th a t 
gener a ll y  ho lds  
the  a t te n tion  o f 
the  aud ienc e . 
 

Commu n ic a tes 
informa t ion in  a  
sup e rfi c ia l 
manner  th a t d o es 
lit t le  t o  susta in  
a t te n tion  of  th e 
audie n ce.  

 

 

SOCIAL STUDIES RUBRIC
MUSEUM EXHIBIT



Step 6
The Hook!

Step 6
The Hook!

What “hook”
will we use 
to get the 
students 

motivated?

How will we 
make it 

a real-life experience
for them?



MUSEUM EXHIBIT-
Performance Assessment Task 

Your class has been invited by a museum curator to prepare exhibits for the Discovery Center. As part of 
this task you have been invited to present your exhibit to a group of Paleontologists and Provincial 
Premiers. Your hosts have requested that you speak about the factors that affect the quality of life in each 
region. 

Choose one of the regions of Albert (grade 4) or Canada (grade 5)  to research information about :
ｷLandforms
ｷbodies of water
ｷparks
ｷmajor cities or communities
ｷnatural resources
ｷclimate

Research this topic using multiple sources and record your findings.  Based on your findings you will 
prepare a visual exhibit with artifacts as well as an oral presentation with appropriate visual aids to present 
to Paleontologists and Provincial Premiers.

As part of your presentation, you will:
ｷdescribe why people settled in that region.
ｷdraw conclusions about the impact of the physical geography on the climate, natural resources on the 
quality of life in that region.

Remember that your hosts will be expecting a polished presentation.



Step 7
Formative and Summative 

Assessment Evidence

Step 7
Formative and Summative 

Assessment EvidenceHow will we
Know if the 
Students are
learning as
they go?

How will we
Evaluate their

Knowledge and
Skills

at the end?



Stage 2 Assessment Evidence 
Formative /Performance 
Quiz: Maps 
Homework: Photos of Regions 
Assignment: Notes on region 
Assign: Notes on natural resources 
Observation: Cooperrative Group Work 
Assign: Climate chart 
Assign: Photos Essay 
Museum Exhibit Self Evaluation 
Artifact: Peer and self evaluation 

Summative 
Assignment: Paragraph on Region 
Assign: Climate chart 
Test: Maps 
Unit Test: Climate 
Assign: Paragraph on use of natural resources 
Quiz: on communities in regions 
Assign: Notes on quality of life in communities in 
regions  
 
 

 



Stage 3 Š Lea rning  Activ ities  
Qui z : M aps  
 

 
Forma tiv e  0%  

Assign :  No tes  on  r egion  
 
Assign :  Pa r agraph  on  Re g ion  
60%  

 
EU 1: Ca n ada  a n d  A lb er ta 
are d iv ided  in to  d is tin c t 
ge o grap h ica l reg io n s.  
 
                                20%  

 
Summ a ti v e  100%  

Unit  T e s t : M aps  
40%  
Qui z : l a ti tude  
 

 
Forma tiv e  0%  

Assign : C lim a te chart  
 
Assign : C lim a te chart  
60%  

EU 2:  F ac to rs  suc h  as  la titu te 
an d  m o u n ta in s  ca n  a ff ec t th e 
c lim a te  in  cer ta in  reg io n s.  
 
                                 20%  

 
Summ a ti v e  100%  

Unit  T e s t : C lim a te  
40%  
Qui z : n a tur a l re sources  
 

 
Forma tiv e  0%  

Assign :  No tes  on  n atu r al 
resources  
 
Assign :  Pa r agraph  on  u s e  of  
natur a l re sources  
60%  

EU 3: Ca n ada  a n d  A lb er ta 
m ake  use  o f  th e ir n a tura l 
res o urces.  
 
                                20%   

Summ a ti v e  100%  

Unit  T e s t : n atur a l r esourc e s  
40%  

Qui z :  Parks   
Forma tiv e  0%  Assign :  Parks  

Assign :  Photo s  Es s ay  6 0 %  

EU 4:  Pr o v in c ia l a n d  
Na tio n a l Parks  are  im p or ta n t 
to  th e  sus ta in a b ili ty  o f th e  
n a tura l e nv iro n m e n t.  
                                20%  

 
Summ a ti v e  100%  Unit  T e s t : P arks  

40%  
Artif ac t:  P e er  an d  s e lf 
eval u a t ion  

 
Forma tiv e  0%  

Mu s eum Exhib i t Se lf 
Eval u a t ion  
Assign :  Pa r agraph  on  qu a li ty  of  
li f e in  co m mun ities   
60%  

 
 
 
 
 
 
 

Socia l St u dies  
G r ade  4/5  

Topic A  
Regions o f  

A lbe r ta  
And Canada  

Weight  
30 %  

EU 5: Ge og rap h y  an d  n a tura l 
res o urces  de ter mi n e  t h e  
es ta b li sh m e n t o f  
co mm u n ities  a n d  t h e  qua li ty  
o f  lif e .  
                                  20%  

 
Summ a ti v e  100%  

Unit  T e s t : commu n it ie s  i n 
regions  
40%  

 

How will we weigh 
each assignment?



Step 8

Curriculum 
Connections

Step 8

Curriculum 
Connections

Can we integrate
this with other

Subjects?



Social Studies
Museum Project
Social Studies

Museum Project

Art
Creating Maps

Relief Map from papier mache
Designing backboard

Creating Artifact
Creating posters and invitations

Art
Creating Maps

Relief Map from papier mache
Designing backboard
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LA
Reading info

Organizing and taking notes
Writing Letters Essay and Stories

Viewing
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Presenting
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Graphic Organizer

Use of search engines
Retrieving and storing data

Creating PowerPoint
Searching pictures
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Math
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of Distances from 
Major centers

Average temperatures
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of Distances from 
Major centers

Average temperatures



Step 9
Putting the Plan into Action

Step 9
Putting the Plan into Action



Day by Day Plan
� Introduce students to the overall project. (rubric)  
� Create Map of Alberta and Map of  Canada 

-(showing the location of regions)  
� Regional Maps 

- (include cities, bodies of water, parks, landforms, 
communities) 

- color, label, laminate, trace as foundation for the 
relief map 

� Geographic Relief Map  
- papier mache on cardboard forms  
- include landforms and bodies of water 
- paint the maps  
- complete rubric for map



Day by Day Plan….continued

� Research on Re gions  and Comm unities  in that  region   
1. Skim read ing  

a. Note ta king  
b. Citing re ferences   
 

� Co mputer  So ftware  ŅIns pirati onÓ  
- create organizati onal  research webs 

� Research on re gions  (librar y, travel agenc y, internet ) 
- Geographic  featu res (la ndforms and  bodies  of water)  
- Geol ogical  features  (minerals,  rocks, mounta ins)  
- Cli mate  (weather  affected  by elevation,  lati tude)  
- Resources (natural res ources  and vegetat ion)  
- Major Comm uni ties  
- Parks (Provincial  or Nati onal)  
- Qualit y of Life 

 
� Visual  Essa y - Search for  photos of each  aspect  

- Ma gazines  
- Internet ( Google  images)  
- Travel Broc hures



Day by Day Plan …..continued

� Create an artifact that is unique to that region to display
in museum exhibit.  

 
� Create invitations for classes, district office, trustees, 
media 
 
� Write stories titled Night at the Museum (Artifacts 
come to life and tell their story) 

 
� Presentations and Peer and Self-evaluations



Step 10
Evaluation and Reflection

Step 10
Evaluation and Reflection

What worked?
What didn’t work? 

How could we improve it for next time?

What worked?
What didn’t work? 

How could we improve it for next time?



Multiage Benefits to TeacherMultiage Benefits to Teacher

Curriculum Outcomes were achieved in a 
differentiated manner
Better understanding of how to make the 
curriculum fit the child
Actively engaged students
Improved student partnerships
Improved discipline as routines were established 
and maintained
Can see benefits of “multiage” class
Happy students = Happy parents = Happy teacher
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and maintained
Can see benefits of “multiage” class
Happy students = Happy parents = Happy teacher



Multiage Benefits to StudentsMultiage Benefits to Students

Students working at their own level
Students engaged in activities suited to their 
learning styles
Older students assisting the younger ones
Better cooperation in groups and in class
Discipline Problems settled down
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Limitations of NOT being a 
multiage program.

Limitations of NOT being a 
multiage program.

I had to work on changing the teacher’s attitudes at the 
onset
We were forced into a specific curriculum framework and 
a specific time frame of bells
Students were limited with choice of topics
Students will not have the advantage of being with the 
same teacher next year to continue on their learning 
continuum
Because the time together was limited, the bond and 
relationships between teacher and student were not yet 
evident
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Influence of Multiage PedagogyInfluence of Multiage Pedagogy

Learner-centered
Effective learning environment
Process approach
Peer tutoring
Cooperation and collaboration
Caring and belonging
Differentiation

According to M L
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Caring and belonging
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